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Abstract

Aim: This study determined the readiness and attitude of teachers from modular to face-to-face teaching modality of
the Basic Education in Bato District, Division of Camarines Sur.

Methodology: This study used a descriptive-evaluative correlational method. A total enumeration was employed in
the choice of the study's respondents. Specifically, this study's respondents were one hundred forty-seven (147)
grade 1 to 3 public elementary school teachers from Bato District, Schools Division of Camarines Sur.

Results: The findings revealed that the teachers’ level of readiness on the following indicators, in terms of
pedagogy, material resources and health and safety protocols is very high. On the other hand teachers’ attitude on
the following indicators, along cognitive, affective and behavioral intention is very high. There was no significant
difference in teachers' readiness across locations and among aspects, as the F-value for location is not significant (F-
value = 0.1097, p > 0.05) and for teachers' readiness among aspects, as the F-value for aspects is not significant (F-
value = 2.3140, p > 0.05). Also the study found significant differences in teachers' attitudes across different school
locations, as evidenced by the F-value of 21.5, which exceeds the critical F-value of 3.84 at the 0.05 significance
level. Additionally, the F-value of 3.7273 for the aspect variable indicates no significant difference in teachers'
attitudes across different aspects. The study found that the R-values for the "Cognitive" and "Affective" attitudes are
0.4206 and 0.5504, respectively, revealing that the relationship between these aspects of readiness and attitude is
not significant. On the other hand, the relationship between teachers' readiness and attitude toward the transition
phase of basic education is significant for the "Behavioral intention," with an R-value of 0.8696.

Conclusion: Teachers have a very high readiness towards the transition phase in terms of pedagogy, material
resources, and health and safety protocols. Teachers have a very high attitude towards the transition phase, along
with cognitive, affective, and behavioral intentions. Among aspects of readiness and across school locations, have no
significant difference. Likewise, among aspects of attitude have no significant difference. However, attitudes across
school locations have a significant difference. Teacher’s readiness is not associated with cognitive and affective
attitude, while teacher’s readiness is associated with behavioral intention.

Keywords: Readiness, Attitude, Transition Phase of Basic Education, Full Implementation of Face-to-Face

INTRODUCTION

The global response to education during the pandemic has been a testament to the resilience, adaptability,
and collective effort of governments, educational institutions, teachers, students, and various stakeholders
worldwide. While the challenges presented by the pandemic were immense, the response demonstrated a
commitment to ensuring continuity of education and addressing the needs of learners in extraordinary circumstances.

The impact on education systems brought by the Covid-19 pandemic affected more than 1.5 billion learners
worldwide, leading to the closure of schools and universities in 191 countries. In response, many countries have
implemented remote learning modalities to ensure the continuity of education. However, the shift to remote learning
has highlighted significant inequalities in access to technology and infrastructure, particularly in low-income countries
(UNESCO, 2021).
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In the Philippines, the shift to modular learning during the pandemic has highlighted long-standing issues in
the education sector, such as limited access to technology and infrastructure, particularly in rural areas (Philippine
Statistics Authority, 2020). The DepEd has implemented various measures to address these issues, including
distributing learning materials and providing radio and television programs as announced in the DepEd Order No.
012, s. 2020. Moreover, the shift to modular learning has also highlighted the importance of teacher training and
support.

While distance learning facilitated teaching and learning innovations as well as learning continuity during the
pandemic, there were significant challenges in the teaching and learning process, affecting the adjustment and
development of learners. Thus, DepEd has continually pushed and made preparations for the safe reintroduction of
in-person learning and issued memorandum order no. 071 s. 2021 on October 18, 2021, for preparing the pilot face-
to-face transition from modular distance learning. The memo outlines the conduct of a two-month pilot
implementation or dry run of face-to-face classes in select schools located in areas with low COVID risk.

The transition phase from modular to face-to-face learning has been a contentious issue, with concerns
around the safety and preparedness of teachers and students, lack of resources and infrastructure, inadequate
teacher training, and limited access to COVID-19 testing. Addressing these concerns requires careful planning,
adequate resources, comprehensive teacher training, and prioritizing the safety and well-being of students and
educators (Hernandez & Lavadia, 2021).

Consequently, it was reported that the pilot implementation of face-to-face classes amid the Covid-19
pandemic was deemed highly successful based on the monitoring and evaluation results of Education Secretary
Leonor Briones (Mercado, 2022). After the submission of the pilot implementation report and its presentation on
January 17, 2022, the President approved the progressive expansion of face-to-face classes focusing on
strengthening the teaching and learning process and managing safe school operations. The DepEd then released the
guidelines on the progressive expansion of face-to-face classes in its DepEd Order No. 017 series of 2022.

The transition from modular learning to face-to-face classes has been a gradual process, with some schools
and areas still needing help to implement face-to-face classes due to the ongoing COVID-19 situation. The DepEd
emphasized the importance of ensuring the readiness of schools and compliance with health and safety protocols
before allowing face-to-face classes. DepEd has also instructed all public schools to fully implement 5-day in-person
classes beginning November 2, 2022, in their issued DepEd Order No. 034 series of 2022.

To facilitate the transition, the DepEd has also provided training and capacity-building programs for teachers
and school personnel on implementing health and safety protocols and ensuring learners' well-being in a face-to-face
setting. Furthermore, the DepEd has issued guidelines in its DepEd Order No. 039 series 2022 for the health and
safety protocols in light of the Covid-19 pandemic to reduce the risk of school transmission.

In Bicol Region, DepEd Regional Director Gilbert Sadsad announced that their regional office had
developed the first Learning Recovery Program (LRP) in the country, called RAISE to support the teachers in
addressing knowledge disruptions experienced by transitioning students from Grades 1 to 3 in key learning areas
such as literacy and numeracy (Bernardas, 2022). The DepEd Region V then released Regional Memorandum No. 127
series of 2022 or the Guidelines on the 8-Week Learning Recovery Curriculum Post-Implementation Assessment
Activities.

Corollary to Regional Memorandum No. 127, s. 2022 the Schools Division Office of Camarines Sur released a
Division Memorandum No. 423 series of 2022 to conduct an orientation for concerned personnel on the mechanics
and guidelines of the 8-week LRP Post Assessment. Consequently, the SDO of Camarines Sur announced through
Division Memorandum No. 443 series of 2022 the distribution of learning resource materials for kindergarten to grade
3 to support the teachers in effectively implementing the Learning Recovery Plan during the transition to face-to-face
classes.

The readiness and attitude of teachers towards the resumption of face-to-face classes can have a significant
impact on the success of the transition. As the pandemic continues to pose a threat to public health, schools need to
be able to adapt to different modes of instruction and ensure that students receive a quality education while also
protecting their health and well-being.

Having been through the challenges of transitioning from modular to face-to-face teaching, this study aims
to determine the readiness and attitude of teachers transitioning from modular to face-to-face teaching modalities in
the primary education system of Bato District, Schools Division of Camarines Sur. It seeks to provide feedback and
insights on teachers' specific needs and concerns towards face-to-face learning, aiding policymakers  and educators
in developing targeted strategies to facilitate the transition to in-person instruction. The study also emphasizes the
importance of teachers' ability to balance academic goals and well-being to create a positive and practical face-to-
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face teaching experience. The preparedness, adaptability, and supportiveness of teachers play a crucial role in
providing quality education, ensuring a meaningful and enriching learning experience for their students.

Research Questions
This study determined the readiness and attitude of teachers from modular to face-to-face teaching
modality of Basic Education in Bato District. Specifically, the researcher sought answers to the following research
questions:
1. What is the level of readiness of teachers towards the transition phase in terms of:
a. pedagogy
b. material resources
¢. health and safety protocols
2. What is the attitude of teachers toward the transition phase:
a. cognitive
b. affective, and
¢. behavioral intention
3. Are there significant differences among aspects of readiness and the attitude of teachers towards the
transition phase across school locations?
4. Are teachers’ readiness significantly associated with their attitude towards the transition phase?
5. What sustainable plan may be proposed based on the findings of this study?

Hypothesis
Given the stated research problem, the following hypotheses were tested on 0.05 level of significance:
Hypothesis 1: There are significant differences among aspects of readiness and attitude of teachers towards
the transition phase of the teaching modality in Basic Education across school locations.
Hypothesis 2: There are significant associations between the teachers’ readiness in their attitude towards
the transition phase of the teaching modality in Basic Education.

METHODS

Research Design

The study used the descriptive-evaluative correlational method to analyze the data collected. It was
descriptive as it determined the level of readiness of teachers along pedagogy, material resources, and health and
safety protocols and teachers' attitudes regarding cognitive, affective, and behavioral intention.

In addition, it was evaluative as it evaluated the significant differences among aspects of readiness and
attitude of teachers towards the transition phase across school locations. And correlational, as it proved the
association between the teacher’s readiness and their attitude. Their relationship would provide an understanding of
whether their readiness and attitude have a significant relationship.

Population and Sampling

This study was conducted at Bato District, Division of Camarines Sur. Bato District is divided into five
sectors: Central, Road, Lake, Mountain, and Coastal. A total enumeration was employed in the choice of the study's
respondents. Specifically, this study's respondents were one hundred forty-seven (147) grade 1 to 3 public
elementary school teachers from Bato District, Schools Division of Camarines Sur. The distribution of the respondents
is as follows: 41 teachers from the Central Sector, 28 teachers from the Road Sector, 43 teachers from the Lake
Sector, 16 teachers from the Mountain Sector, and 19 teachers from the Coastal Sector.

Instrument

The modified survey questionnaire was used as the primary data gathering tool to measure the current level
of teacher readiness in terms of pedagogy, material resources, and health and safety protocols, as well as their
attitudes along cognitive, affective, and behavioral intention. The questionnaire underwent rigorous review by the
thesis committee panel and validators to ensure it accurately addressed the research topic. It was then pretested for
validity and reliability using Cronbach's alpha.
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Data Collection

The researcher obtained permission from the Dean of Universidad de Sta. Isabel Graduate School to
conduct the study. Requests were sent to relevant authorities in the Schools Division of Camarines Sur for survey
distribution to 147 grade 1 to 3 teachers. Informed consent forms were obtained before distribution. Questionnaires
were provided through printed forms and Google Forms, with a one-week timeline for completion. After collection,
data was analyzed, revealing insights into teachers' readiness and attitude towards the education transition in Bato
District, Division of Camarines Sur.

Treatment of Data

The study used Mean to present teachers' readiness in pedagogy, resources, and safety protocols, as well
as their attitudes in cognitive, affective, and behavioral intention. Analysis of Variance (ANOVA) assessed differences
among these aspects and locations. Pearson's correlation coefficient (r) examined the relationship between readiness
and attitude towards the transition phase.

Ethical Considarations

Ethical considerations were a top priority in this study, and a comprehensive set of ethical measures was
implemented to safeguard the respondents. Firstly, every effort was made to ensure that the respondents were not
exposed to any harm throughout the research process. Secondly, their dignity was given utmost importance, and
they were always respected and considered. Before their involvement in the study, informed consent was obtained
from all respondents, ensuring they were fully aware of the study's procedures, potential risks, and benefits. This
enabled them to make voluntary decisions about whether to participate without coercion. The researcher was diligent
in protecting the privacy and confidentiality of the research respondents. Appropriate measures were implemented to
safeguard their personal information and ensure their identities remained anonymous throughout the study. This
respects their privacy, builds trust, and encourages open participation. Moreover, all communications related to the
research were characterized by honesty and transparency.

RESULTS and DISCUSSION

The analysis focused on understanding the readiness and attitude of teachers towards the transition phase
of basic education in Bato District, Division of Camarines Sur. In this study, results showed that teachers in Bato
District are generally well-prepared for the transition phase, with high ratings across all indicators of readiness
including pedagogy, material resources, health and safety protocols and attitude including cognitive, affective and
behavioral intention.

The study's findings, which showed a very high rating for the readiness and attitude of teachers towards the
transition to full implementation of face-to-face classes, suggest that teachers have a positive mindset toward the
return to traditional classroom settings. However, providing them with the necessary strategies and support is
essential to ensure that this positive attitude translates into effective teaching and learning outcomes.

Moreover, the result collected were used to craft a Sustainable Plan to provide recommendations and
suggestions for innovative activities and strategies to maintain and sustain the positive results of the readiness and
attitude of teachers towards the transition of learning modality from modular distance learning to full face-to-face
classes.

Teachers’ Readiness to Transition Phase of Basic Education
Table 1 demonstrates the Teachers’ Readiness for the Transition Phase of Basic Education Among Aspects
and Across Locations.

Table 1
Teachers’ Readiness to Transition Phase of Basic Education Among Aspects and Across Locations
Readiness School Location Mean
Central Road Lake Mountain Coastal
Pedagogy 4.70 4.59 4.80 4.61 4.67 4.67
Materials Resources 4.60 4.61 4.00 4.69 4.62 4.65
Health and Safety 4.30 4.33 4.56 4.36 4.36 4.41
Protocols
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OVERALL MEAN 4.53 4.51 4.45 4.55 4.55 4.58
Legend: 1-1.80 — Very Low; 1.81-2.60 — Low; 2.61 — 3. 40 — Fair; 3.41 — 4.20 — High; 4.21- 5.00 Very High

The results show that teachers in Bato District are generally well-prepared for the transition phase, with
very high ratings across all locations.

The Mountain and Coastal sector have the highest rating of 4.55, indicating that this school location is the
readiest for the school. This may suggest that schools in the mountain and coastal areas are more well-equipped to
meet the needs of students and families compared to other locations.

The aspect with the highest mean score across all locations is “pedagogy,” with a mean rating of 4.67,
indicating that teachers value teaching methods highly. This suggests that the quality of teaching and the methods
used to educate students during the transition phase are important to consider when evaluating teacher readiness.

The aspect with the lowest mean rating of 4.41 across all school locations is “health and safety protocols,
although the differences between locations are relatively small. This may indicate that teachers feel that schools
could do more to ensure the health and safety of students during the transition phase of education.

There are some differences between locations in terms of specific variables. The Lake Sector has the lowest
mean score of 4.00 for “materials resources,” while the Central Sector has the lowest mean score of 4.30 for “health
and safety protocols.” The Road Sector has the lowest score of 4.59 for “pedagogy.” These differences suggest that
schools may face different challenges depending on their location during the transition phase of education and that
there may be room for improvement in specific areas.

The findings suggest that schools and education policymakers should prioritize improving pedagogy and
teaching methods to enhance teachers’ readiness. This could involve providing professional development
opportunities for teachers or investing in educational resources that support effective teaching.

Braaten and Loucks-Dudley (2020) emphasized the importance of professional development for teachers in
supporting the implementation of new curricula and pedagogical approaches. Further evidence supporting the
importance of improving pedagogy and teaching methods to enhance teachers’ readiness may lie in the findings of
Goh et al. (2018), who also stated that teacher readiness in areas such as pedagogy and professional development
positively correlated with classroom integration. Moreover, various factors can influence teacher readiness, including
teacher training, professional development, and experience (Miguel and Sauceda, 2017).

Moreover, the findings suggest that schools should also focus on improving health and safety protocols to
ensure students learn in a safe and healthy environment. This could involve implementing more effective cleaning
and disinfection protocols and adopting policies that encourage social distancing and other measures to prevent the
spread of disease.

This was linked to the study of Rosario et al. (2021) stated that while many teachers felt ready to return to
face-to-face teaching, they were concerned about the health and safety risks and the need for additional training and
support to effectively implement health and safety protocols.

Furthermore, the findings suggest that those school locations lacking materials should consider investing in
additional resources to support student learning, such as textbooks and other educational materials. This could help
to level the playing field for students who may not have access to these resources outside of school.

As found in the study of Anderson and Helfeldt (2021), investing in additional resources to support student
learning, such as textbooks and other instructional materials, can improve academic outcomes, particularly in schools
where resources are lacking and recommended that teachers should be provided with training and support to
effectively use these resources in their teaching. And the policymakers and school administrators should consider the
unique challenges schools face in different locations and work to develop targeted solutions that address these

”

challenges.
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Teachers’ Attitude Towards the Transition Phase of Basic Education
Table 2 presents the teachers’ attitudes towards the transition phase of basic education among aspects and
across locations.

Table 2
Teachers’ Attitude Towards the Transition Phase of Basic Education Among Aspects and Across
Locations
Attitude School Location Mean
Central Road Lake Mountain Coastal

Cognitive 4.80 4.60 4.42 4.67 4.79 4.76
Affective 4.79 4,51 491 4.61 4,71 4.70
Behavioral Intention 4.63 4.53 4.76 4.49 4.52 4.58
OVERALL MEAN 4.74 4.55 4.86 4.59 4.67 4.68

Legend: 1-1.80 — Very Low; 1.81-2.60 — Low; 2.61 — 3. 40 — Fair; 3.41 — 4.20 — High; 4.21- 5.00 Very High

The table shows that the Cognitive Attitude with the highest rating of 4.80 was noted in the Central Sector,
and the lowest rating of 4.42 was noted in the Lake Sector. For Affective Attitude, the highest rating of 4.91 was
noted in the Lake Sector, and the lowest rating of 4.51 was noted in the Road Sector. And for Behavioral Intention
Attitude, the highest rating of 4.67 was noted in the Lake Sector, and the lowest rating of 4.49 was noted in the
Mountain Sector.

The finding reveals that teachers' attitudes towards transitioning to face-to-face classes differ among
sectors. The Lake sector consistently shows the highest ratings for cognitive attitude, affective attitude, and
behavioral intention attitude, indicating a generally positive attitude, strong emotional response, and high intention
towards the transition. In contrast, the Road and Mountain sectors consistently have lower ratings across these
attitude aspects, suggesting a less positive attitude, weaker emotional response, and lower intention toward the
transition. The Central sector stands out with the highest rating for cognitive attitude, while the Lake sector has the
highest rating for affective attitude. These findings highlight the importance of considering teachers' attitudes when
planning and implementing the transition. Teachers in the Lake sector appear more ready and motivated for the
transition, while additional support may be needed for teachers in the Road and Mountain sectors. Understanding
these attitudes can guide tailored strategies and support systems to ensure a successful and smooth transition based
on each sector's specific needs and concerns.

The finding suggests that the variations in teachers' attitudes across sectors highlight the need for sector-
specific approaches. Customized strategies should be developed to address teachers' unique concerns and challenges
in each sector. Targeted support programs and resources are essential, particularly for sectors with relatively lower
attitudes. The Road and Mountain sectors, which demonstrated lower ratings across all attitude aspects, would
benefit from specific support to address their concerns and enhance their attitudes toward the transition.

Moreover, recognizing the emotional aspect of teachers' attitudes, as indicated by higher affective attitude ratings in
the Lake sector, is crucial. Initiatives that foster positive emotional experiences, build confidence, and alleviate
anxieties related to the transition should be implemented.

Furthermore, providing targeted professional development opportunities is essential, as demonstrated by
the Central sector's higher rating in cognitive attitude. Enhancing teachers' knowledge, skills, and confidence in
implementing face-to-face classes will contribute to a smoother transition. Ongoing monitoring and evaluation of
teachers' attitudes are vital. This identifies changes or shifts in attitudes over time and enables timely adjustments to
support teachers adapting to face-to-face classes.

The findings are consistent with the findings of the study of Berghe et al. (2019), which underscore the
significance of self-efficacy, organizational culture, and leadership practices as influential factors in shaping teachers'
attitudes toward change. Understanding and addressing these factors can be instrumental in fostering a positive and
receptive attitude toward change among teachers, ultimately leading to the successful implementation of educational
reforms and initiatives.
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Significant differences among aspects of readiness and the attitude of teachers towards the transition
phase across school locations

The difference in teachers’ readiness among aspects and across locations was computed using the
computation for Analysis of Variance presented in Table 3. Analysis of Variance was computed to evaluate the
Difference in Teachers’ Readiness Among Aspects and Across Locations.

Table 3 presents four sources of variation, including location, aspects, error, and total. Location and aspects
are independent variables, while teachers' readiness is dependent. The Table also displays the degree of freedom,
sum of squares, mean square, and F-value for each source of variation.

The study found that there was no significant difference in teachers' readiness across locations and among
aspects, as the F-value for location is not significant (F-value = 0.1097, p > 0.05) and for teachers' readiness among
aspects, as the F-value for aspects is not significant (F-value = 2.3140, p > 0.05).

Table 3
Test of Difference of Teachers’ Readiness Among Aspects and Across Location
Sources of Degree of Sum of Mean F-Value Statistical
Variation Freedom Squares Square Interpretation
Location 4 0.0202 0.0051 0.1097 Not Significant
Aspects 2 0.2151 0.1076 2.3140 Not Significant
Error 8 0.3721 0.0465

Total 14 0.6074
Legend: Fos (4,8) = 3.84; Fos (2,8) = 4.46

The study reveals no significant difference in teachers' readiness across locations, meaning that teachers in
urban and rural areas are equally ready to fully implement face-to-face classes. This is an important finding, as it
suggests that teachers in all areas are prepared to return to the classroom, regardless of the challenges of teaching
amid a pandemic. They can provide their students with a high-quality education regardless of location. The findings
imply that teachers in urban and rural areas have access to the same resources and training to prepare for the
transition. Teachers in both areas have had to overcome similar challenges to continue teaching during the
pandemic. For instance, urban and rural teachers may have had to learn how to use online platforms to deliver
instruction, and they may have had to deal with students struggling to learn at home.

In terms of differences among aspects, the findings reveal that teachers are generally ready for the
transition to full implementation of face-to-face classes in terms of both their readiness and attitude. The lack of a
significant difference in teachers' readiness among aspects suggests that teachers are equally ready regarding their
pedagogy, material resources, and health and safety protocols. Additionally, the lack of a significant difference in
teachers' attitudes implies that teachers hold a positive attitude regarding the shift to full implementation of face-to-
face classes. They embrace the idea of returning to in-person teaching and are optimistic about the potential benefits
and opportunities it brings.

The findings affirm the study of Bowen et al. (2021), which found that teachers are generally ready to fully
implement face-to-face classes. They are confident in their ability to teach effectively in a face-to-face setting and
aware of the challenges they may face in the transition, but they are confident they can overcome them.

The difference among teachers’ attitudes, among aspects, and across location was computed using the
computation for Analysis of Variance presented in Table 4. Analysis of Variance was computed to evaluate the
Difference Among Teachers’ Attitudes, Among Aspects, and Across Locations.

Table 4 indicates significant differences in teachers' attitudes across different school locations, as evidenced
by the F-value of 21.5, which exceeds the critical F-value of 3.84 at the 0.05 significance level. Additionally, the F-
value of 3.7273 for the aspect variable indicates no significant difference in teachers' attitudes across different

aspects.
Table 4
Test of Difference Among Teachers’ Attitude‘ Among Aspects, and Across Location
Sources of Degree of Sum of Mean F-Value Statistical
Variation Freedom Squares Square Interpretation
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Location 4 0.1893 0.0473 21.5 Significant
Aspects 2 0.0763 0.0082 3.7273 Not Significant
Error 8 0.0177 0.0022
Total 14 0.2833

Legend: Fos (4,8) = 3.84; Fos (2,8) = 4.46

The findings reveal significant differences in teachers' attitudes across different school locations. This means
teachers in different locations have different experience levels with the full transition to face-to-face classes. For
instance, teachers in school locations with complete material resources may be more comfortable with the transition
than teachers in school locations with fewer material resources. It implies teachers in different locations have
different access levels to resources and support. Teachers in urban areas may have more access to technology and
other resources to help them transition to face-to-face classes, while teachers in rural areas may have less access to
these resources.

The finding suggests real and meaningful differences in teachers' attitudes towards transitioning to full
implementation of face-to-face classes across different locations. The influence of school location on teacher
attitudes has been the subject of several studies. Furthermore, urban schools are often located in areas with better
infrastructure, which may provide teachers a more conducive working environment.

The findings align with previous studies by Kaur and Arya (2019) and Ling, Na, and Sriyanto (2020). Kaur
and Arya (2019) found that teachers in urban schools reported higher levels of job satisfaction and better working
conditions than those in rural schools. It indicates that teachers working in urban schools have access to more
resources, such as teaching materials and technology, which may enhance their teaching experience and job
satisfaction. On the other hand, teachers in rural schools reported higher levels of stress and lower levels of job
satisfaction compared to those in urban schools as they face challenges such as inadequate resources and limited
access to technology, which may contribute to lower levels of job satisfaction among teachers Ling, Na, and Sriyanto
(2020).

In terms of teachers' attitudes across different aspects, the finding reveals no significant differences in
teachers' attitudes across different aspects. The findings suggest that teachers may have had a positive experience
with face-to-face learning and are confident in their ability to teach effectively in this format. This implies that
teachers may have also received training or support that has helped them to feel more confident about teaching in
person. And teachers may have a strong sense of community with their colleagues and students, making them more
likely to be positive about the transition to face-to-face learning.

The findings are consistent with the study of Smith et al. (2020) found that, while some teachers expressed
concerns about the transition to face-to-face learning, most teachers were either confident or somewhat confident in
their ability to teach effectively in this format.

Table 5 showed significant differences in teachers’ attitudes between Locations utilizing Duncan’s Multiple
Range Test, 5%.

Table 5
Further Test of Sianificant Difference of Teachers' Attitude Between Location
__ loaton ____ Mean

Central 4.74 b

Road 4.55 C

Lake 4.86 a

Mountain 4.59 [¢

Coastal 4.67 b

Note: This means having the same letter in a column is not significantly different (DMRT,5%)

The results of Duncan's Multiple Range Test show significant differences in the mean scores for teachers'
attitudes between different locations. The rating of 4.86 in the Lake sector is significantly higher than the rating for
the other locations. This suggests that teachers in the Lake sector have more positive attitudes than teachers in the
other locations.
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The ratings of 4.74 and 4.67, respectively, were noted in the Central and Coastal sectors are not
significantly different, indicating that teachers in these locations have similar attitudes towards their work. However,
the rating of 4.55 for the Road sector is significantly lower than the mean score of 4.86 for the Lake sector,
suggesting that teachers in the Road sector have less positive attitudes toward their work.

Similarly, the rating of 4.59 for the Mountain sector is not significantly different from the rating of 4.55 for
the Road sector, indicating that teachers in these two locations have similar attitudes. However, the Road and
Mountain sectors have significantly lower ratings than the Lake sector, suggesting that teachers in these locations
may face similar challenges or issues that impact their attitudes toward their work.

The findings suggest that teachers in the Lake sector have a more supportive environment for teachers.

They may have more resources available to teachers, such as smaller classes and more support staff. Additionally,
the Lake sector may have a more positive culture around education, which could lead to teachers feeling more
supported and appreciated. Another is that the teachers in the Lake sector are simply more motivated to teach. On
the other hand, teachers in the Road and Mountain sectors had lower attitudes toward their work compared to the
Lake sector, indicating that these locations may face unique challenges that impact teacher morale.
The finding implies that school location significantly impacts teachers’ attitudes toward their work. Educational
administrators should consider implementing similar supportive practices in other locations to improve teacher morale
and job satisfaction. Educational administrators should investigate these challenges and develop targeted
interventions to address them. Thus, educational administrators and policymakers should consider location-based
differences when allocating resources and developing programs. For instance, the needs of teachers in a rural
mountainous location may differ from those of teachers in an urban coastal area.

The result was linked to the study of Kaur and Arya (2019), which found that teachers in rural areas had
lower job satisfaction than teachers in urban areas and partly due to differences in working conditions, resources,
and support systems. Moreover, a study by Ling, Na, and Sriyanto (2020) mentioned that teachers in rural areas had
lower job satisfaction than teachers in urban areas. This was partly due to differences in working conditions, support
systems, and career development opportunities. The study also found that school size and student characteristics
were important factors that influenced teacher job satisfaction.

Significant association of teachers’ readiness with their attitude toward the transition phase

The association of teachers’ readiness with their attitude toward the transition phase was computed using
the computation for Pearson Product-Moment Correlation coefficients, as shown in Table 6. Pearson Product-Moment
Correlation coefficients were computed to assess the relationship between Teacher’s Readiness and their Attitude.

Table 6
Test of Relationship of Teachers’ Readiness and Attitude Towards the Transition Phase of Basic
Education
Attitude r-value Statistical Interpretation
Cognitive 0.4206 Not Significant
Affective 0.5504 Not Significant
Behavioral intention 0.8696 Significant

Legend: r05 = 0.632

The study found that the relationship between teachers' readiness and attitude toward the transition phase
of basic education is significant for the "Behavioral intention," with an R-value of 0.8696. This revealed a strong
positive correlation between teachers' readiness and attitude toward implementing the transition phase in terms of
their behavioral intentions.

On the other hand, the R-values for the "Cognitive" and "Affective" attitudes are 0.4206 and 0.5504,
respectively, below the threshold of r05 = 0.632 listed in the legend. This revealed that the correlation between
these readiness and attitude dimensions is insignificant.

The findings suggest that behavioral intentions determine whether teachers are ready and willing to
implement the transition phase. It was observed that there is a strong positive correlation between teachers'
readiness and their attitude toward the transition, particularly regarding their behavioral intentions. This implies that
when teachers have a positive attitude and are mentally prepared for the transition, they are more likely to take
concrete actions to implement it effectively.
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To promote readiness and positive attitudes among teachers, it is important to focus on fostering concrete
plans and actions related to the transition. This can be achieved through various strategies. For instance, providing
training sessions and professional development opportunities can help teachers develop the necessary skills and
knowledge required to successfully implement the transition. By equipping them with the right tools and resources,
they can feel more confident and prepared to handle the challenges that come with the transition.

Additionally, offering support systems and resources tailored to the specific needs of teachers during the
transition can significantly contribute to their readiness and positive attitude. This can include providing mentorship
programs, collaborative platforms for sharing best practices, and access to relevant instructional materials. Creating a
supportive environment makes teachers more likely to feel encouraged and motivated to embrace the transition and
actively engage in its implementation.

Moreover, cognitive and affective attitudes are also important but less strongly linked to readiness and
willingness to implement the transition phase. While the moderate positive correlations between cognitive and
affective attitudes and readiness and attitude towards the transition phase imply that this aspect may shape teachers'
perceptions of the transition, the lack of significance means that they may be less influential than behavioral
intentions. The findings suggest that educators and policymakers may still need to address cognitive and affective
factors that may influence teachers' attitudes towards the transition phase but should also prioritize efforts to support
teachers in developing concrete plans and actions related to the transition.

The findings are inferred from the study of Fordjour (2021), which found that knowledge of the subject
matter of the curriculum that the teachers are required to teach influences the teachers’ perception of the subject,
which influences their attitude. This was also linked to the study of Kim et al. (2021), which stated that readiness,
including teacher self-efficacy and support, was positively related to the successful implementation of the new
curriculum.

Summary, Conclusion and Recommendations

The findings of the study revealed that teachers have a very high level of readiness towards the transition
phase in terms of pedagogy, material resources, and health and safety protocols. Teachers are also positive about
the transition phase, with high ratings for their cognitive, affective, and behavioral intentions.

This suggests that teachers in Bato District are well-prepared for the transition phase of basic education.
They have the necessary knowledge, skills, and resources to implement the face-to-face teaching modality. Teachers
are also motivated and committed to making the transition a success. The district has provided teachers with
adequate training and support on the transition process, and teachers are motivated to prepare for the transition by
the strong support of their school leaders and colleagues. Teachers have also been able to draw on their own
experiences and expertise to develop effective teaching and learning strategies for the transition phase. Despite the
high level of readiness among teachers, there are a few areas where further improvement may be needed, such as
the management of student behavior and giving medical assistance to learners.

The transition to face-to-face classes is a challenging process, but it is essential for ensuring the quality of
education for all students. The success of the transition will depend on the collective effort of all stakeholders,
including teachers, school leaders, parents, and the community. It is important to continue to monitor and evaluate
the transition process to ensure that all students are able to successfully adapt to face-to-face classes.

The study recommends that the Department of Education continue to provide support to teachers during
the transition phase. This includes providing professional development opportunities, access to resources, and
guidance on implementing face-to-face teaching modality. The study also recommends that schools create a
supportive and collaborative environment to help teachers transition to face-to-face classes. Moreover, it is important
to monitor and evaluate the transition process to identify any challenges and areas for improvement. This
information can then be used to inform future planning and support for teachers.
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